Churchill Park Academy Teaching and Learning Policy

This document should be read alongside the school’s curriculum statement.

Introduction 
At Churchill Park we aim to provide a positive, secure and happy environment where each individual is valued. We provide access to a rich, broad, balanced and relevant curriculum matched to individual need. We seek to ensure our pupils benefit from inclusive approaches both in and out of school. We aim to equip our pupils with the skills and knowledge they need to enrich their lives and achieve fulfilment.

Policy Statement

At Churchill Park School we aim to provide a positive, secure and happy environment where each individual is valued. We believe that our responsibilities are:
To acknowledge that the quality of our teaching directly affects how well the pupils learn and make progress. 
To enable our pupils to fulfil their capacity by providing access to a rich, broad, balanced and relevant curriculum personalised to match their individual needs 
To seek to ensure our pupils benefit from inclusive approaches both in and out of school
To equip our pupils with the skills and knowledge they need to enrich their lives and achieve fulfilment. Our core values Inclusion, Independence, Capacity, Community and Excellence are used to measure and challenge our staff to ensure we are providing the best education for our students 
To set appropriate and challenging academic and personal targets for students
To work in class teams, comprising a qualified teacher and teaching assistants dedicated to providing a safe, happy and stimulating learning environment where all are valued
To make accurate assessment of the individual academic and personal progress of each pupil

Aims and Objectives

To plan, deliver and assess high quality lessons which are age appropriate, differentiated, personalised and accurately assessed
To provide access for all pupils to a curriculum that meets pupils needs
To secure high levels of progress from pupils starting points
To meet individual needs through a wide range of provision
To attain high levels of satisfaction and participation from pupils, parents and carers
To promote pupil’s self-esteem and emotional wellbeing to help them make both academic and personal progress
To provide continuing professional development (CPD) so that staff will have the expertise to provide a stimulating and engaging learning environment which meets pupils’ needs and promotes progress
To work in a cooperative partnership with all stakeholders and outside agencies to ensure a multi-professional approach is utilised for the best interests of our learners.

Strategies and Support:

Pupils are taught by class teams comprising a qualified teacher, E grade and additional teaching assistants, this is allocated on the basis if pupil needs according to the special schools’ audit band. 
Pupils are grouped in pathways – pre-formal, semi-formal and formal, according to their learning styles, preferences and readiness to learn. This allows pupils to work in a group with others of similar need.
Class sizes are small.  Pre- formal classes are kept between 6-8 pupils as recommended by the DfE, allowing greater opportunity for 1:1 learning or 2:1 learning for those pupils with the most need. Semi -formal classes have an average of 10 pupils and are set up in a way that still allows for pupils to learn in small bursts and to self-regulate throughout the day.  Formal classes are larger and more traditional in their style, however still offer staffing ratios to support learning in small groups with adult support.
The curriculum has been reviewed and adapted to ensure it is relevant to our pupils’ interests and lives, incorporating communication social and life skills as part of the curriculum.  This allows for differentiation to match new learning to the starting places of each pupil. 
Class teams deliver skills and knowledge outlined in the Rainbow Curriculum Progression through a themed curriculum approach across the school. Topics have been chosen to appeal to pupils’ interests, age and motivations. Teachers’ planning is differentiated and personalised to the learning styles, needs and ability of their pupils. 
Teachers’ assessment informs future planning and identifies areas where specific individual and small group interventions are required. 
Key Stage Higher Level Teaching Assistant (HLTA) support interventions and provide sensory, physical, social and academic support within or outside of the classroom. Class teams refer pupils to professionals such as Occupational Health Therapist, Speech and Language Therapist, Physiotherapist through Key Stage HLTAs. Individual assessments are carried out and programmes of therapy/interventions are implemented by class teams, therapists or HLTAs. Communication interventions are carried out by a specialist HLTA.

For 2019/20* the class arrangements are:

	EYFS & KS1
	Rabbits Year R and 1– mixed style class
	Panda Year 1 &2 – mixed style class
	Meerkats – Year 2&3 – mixed style class

	KS2
	3 Pre-formal classes
Penguin
Frog
Robin
	2 Semi-formal Classes:
Kangaroo
Puffin
	2 Formal Classes
Owl
Zebra


	KS3
	1 Pre-formal class
Larch

	1 Semi-formal Class
Maple

	4 Formal classes
Juniper
Oak
Beech
Rowan

	KS4
	1 Pre-formal class
Avocet
	1 Semi-formal class
Seahorse
	2 Formal Class
Turtle
Dolphin

	KS5
	Sixth form is reserved for the most vulnerable pupils with the most complex of needs, at present there are two classes comprising of pre-formal and semi-formal learners.  Sixth form pupils will stay in sixth form for between 1 and 3 years; this is reviewed on an annual basis.


*Each year the composition of classes will vary according to cohort needs.

Roles and Responsibilities

Responsibility for teaching, learning and assessment rests with the Head Teacher and Local Improvement Team/ Governing Body.

The Governing Body evaluates the success of the education the school provides through:
Full Governors’ meetings
Teaching and Learning Committee
Finance and Resources Committee
Monitoring the work of the school (observations, drop-ins)
School Improvement and Development Plan & Self-Evaluation Form
Production of documents and data
Reports and involvement from external moderators and audits
Adoption of the Local Authority’s (LA) complaint procedure
Parental feedback

The Senior Leadership Team (SLT) comprising Head Teacher, 3 Assistant Head Teachers are responsible for monitoring teaching and learning through: 
Termly pupil progress meetings in conjunction with the Key Stage lead
Analysis of the school’s tracking information
Weekly SLT meetings
Teacher performance management reviews
Monitoring programme consisting of work scrutiny, observations, learning walks and drop-ins
Providing a comprehensive support programme for teachers who deliver lessons that are judged as requires improvement or inadequate
Education Health Care Plan (EHCP) review meetings with pupils, parents and outside agencies Providing opportunities for staff to develop professionally through regular training sessions (weekly and throughout the academic year)
Parent focus group meetings with the school’s PSA
Child in need meetings
Multidisciplinary meetings, pupil specific and whole school
Support staff appraisals
Family Support Meetings CinN meeting PEP and LAC reviews
Parental feedback
The impact of this policy is monitored. The outcome of this monitoring will be reported to Governors and will impact on future development of associated policies and practice.
Each Assistant Headteacher will oversee and support a learning pathway, with the Headteacher overseeing the Early Year and KS1.  This is in line with each member of the SLTs strengths and experiences. 

The school’s Extended Leadership Team (ELT) comprising Key Stage Leaders, Learning Outside of the Classroom Lead, Partnerships lead and Teaching & Learning Support Lead support the SLT in ensuring the policy is implemented through:  
Weekly ELT meetings
Family Support Meetings CinN meeting PEP and LAC reviews
Regular teacher and Key Stage meetings
Comprehensive monitoring programme consisting of observations, learning walks and drop-ins
Supporting class teams in all aspects of teaching, learning, transition, wellbeing and safeguarding
Student council (pupil voice)

Teachers ensure the policy is implemented through:
Showing good command of curriculum content and specialist approaches for curriculum access
Planning effectively, with clear learning objectives, success criteria and suitable creative teaching strategies that interest, encourage and engage pupils
Incorporating social, moral, spiritual and cultural aspects of learning into their teaching. Providing opportunities for gaining independence, learning to work with others and problem solving
Challenging pupils
Promoting a ‘can do culture’
Creating a safe, secure and stimulating environment for learning within the classroom
Promoting the school’s core values 
Utilising visual auditory and kinaesthetic methods and resources that enable all pupils to learn effectively
Being reflective practitioners who evaluate the quality of teaching and learning, taking account of any feedback they are given
Participating in continuing professional development to ensure they continue to provide high quality teaching. This includes professional dialogue with colleagues and sharing of good practice in school
Making sure everyone in their classroom uses time efficiently and effectively
Implementing positive behaviour strategies 
Ensuring pupils find ways of reinforcing and extending what they have learned in different contexts, including regular use of learning outside the classroom
Ensuring that cross curricular skills are incorporated into the learning experience
Assessing pupils’ work thoroughly and constructively and use assessment to inform their planning and target setting to meet the needs of individual students and groups
Setting high yet realistic expectations for all pupils, this will be based on each child’s EHCP and curriculum targets, which form pupils’ Personalised Learning Goals are to be monitored and tracked by staff.
Promoting equality of opportunity and inclusion
Ensuring all pupils experience joy and a sense of achievement
Effective and accurate tracking and monitoring of progress through implementation of the school’s assessment, marking and feedback policy
Effective, reflective and collaborative planning for long, medium and short term
Submitting Teacher assessment data
Ensuring OT, SALT or physio programmes are carried in class as instructed by professionals

Pupils will:
Acquire knowledge and skills through their tasks, increasing understanding or widening experience and extending their range of activity
Show engagement, application and concentration, be active learners
Develop the skills and capacity to work independently and to work with, and alongside, other people
Show interest in their own progress and how they can improve, by responding to feedback from adults and peers
Develop skills and confidence to communicate their experiences and learning through a variety of means

Teaching and learning:

All lessons, regardless of pathway should be creative and practical and use imaginative attention-grabbing activities, appealing to multi-sensory learning including visual, auditory and kinaesthetic approaches.
Majority of lessons should follow a three-part lesson structure with an attention-grabbing hook for a starter, differentiated main activities in which where pupils build their knowledge and apply this through various activities and learning tasks and a plenary where pupils have chance to demonstrate what they have learnt.
Pre-formal classes will follow a style similar to continuous provision providing appropriate activities and learning on a 1:1 and 2:1 basis.  
Lesson must follow the classes’ timetable and should have a clear start and end.  Lesson should run to time allocated on the timetable.  
Transitions between lessons or activities should be planned for and keep efficient avoiding long periods of waiting.
All lessons should be planned as part of sequence where pupils build on previous knowledge, so that the sequential build-up of skills and knowledge is seen as pupils progress.
Lessons will be differentiated to ensure pupils are set work appropriate to their starting place and moves pupils’ learning on at a suitable pace.  
New learning must be embedded and seen to be mastered before moving pupils on.  Pupils will be given opportunities to apply and demonstrate literacy and numeracy skills learnt in lessons across the curriculum.
Learning should be personalised to appeal to pupils’ interest where appropriate to engage and motivate pupils.
The table below outlines possible approaches to learning that can be used in each pathway.
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	Pre-formal
	Semi-formal
	Formal

	Learner characteristics
	haven’t yet acquired the attention, engagement and communication skills to engage in formal learning. 
learn best through play and exploration. 
are not yet engaged in subject specific learning
	are beginning to develop longer attention span and developing communication skills.
are not quite ready for the full range of subjects but beginning to engage with some subjects
still require regular down time and/or play/exploration throughout their curriculum. 
	are ready for formal and subject specific learning
have gained skills in attention and focus to attend for significant length of time.
may still need to develop communication or social skills

	Approaches for learning
	Enabling environments /Child initiated play and activity/ Continuous provision 
Attention Autism
Intensive Interaction
Communication through music
Charanga
PECs and AAC
Games, role play 
Zones of regulation
Letters and Sounds
Jolly Phonics
Use of concrete objects
Variety of educational Apps /Ipad
OT programmes e.g. fizzy hands, PEGS to paper write form the start
SALT programmes
Sensory circuits
Rebound therapy
Multi-sensory approaches including VAK
1:1 or 2:1 learning
LOtC
Teacch station 
	Enabling environments
Attention autism 
Intensive interaction
OT programmes 
SALT programmes
Colourful semantics
Writing frames, word mats, symbols
Talk for writing
Concrete Pictorial and Abstract methods in maths 
Sensory circuits
Variety of educational Apps
Rebound therapy
Lego therapy
Multi- sensory approaches including VAK
Sensory stories
Games and role play 
Small group work, 1:1, 2:1 
Charanga
Zones of regulation, PATHS, Shine Time, ELSA
LOtC
Teacch Station
Charanga
	Enabling environments
Colourful semantics
Writing frames, word mats
Letters and Sounds programme
Talk for writing
Concrete Pictorial and Abstract methods in maths 
OT programmes e.g. fizzy hands, PEGS to paper write form the start
SALT programmes
Sensory circuits
Rebound therapy
Variety of educational Apps
Multi-sensory approaches including VAK
Small group work with high staffing ratios (e.g. 4:1)
Charanga
Zones of regulation, PATHS, Shine Time, ELSA
LOtC
Lego therapy
Charanga

	Assessment methods
	5 areas of engagement observations
PITA against EHCP steps
Pre-key stage standards / teacher assessment
BPVS
Attention Autism Stage
PECS phase
Phonics phase
Story massage
Sensory stories
Salford reading test (if applicable)
	PITA against EHCP steps
Phonics screening check 
Pre-key stage standards / teacher assessment
PECs phase
BPVS
Salford Reading test
Salford comprehension test
Standardised maths assessment
Phonics phase
Book band 
Attention Autism stage
Marking of pupils written work and feedback
Accredited courses including functional skills
	PITA against EHCP steps
Marking pupils written work and feedback
Praise and questioning
Phonics screening check
Year 4 Multiplication Tables check (if applicable)
Pre-key stage standards/ teacher assessment
BPVS
Salford Reading test
Standardised maths assessment
Year 2 SATS (if applicable)
Year 6 SATS (if applicable)
Accredited courses including functional skills



Classroom environments:

Classrooms will be organised to meet the needs and styles of the pupils; thus, it is expected that pre- formal classrooms, semi-formal classrooms and formal classrooms look very different in their environments.  This may involve:

	Pre-formal
	Semi-formal
	Formal
	Notes

	Book corners
	Book corners
	Book corners
	

	Class displays 
	Working walls interactive
English- phonics literacy SPaG
Maths

	Working walls- interactive
English- phonics literacy SPaG
Maths
Topic
	

	Communication display
Object reference/ PECS books- accessible
(e.g. on hooks)
	Communication display
Object reference/ PECS books- accessible
(e.g. on hooks)
	Communication display (where needed)
PECS books- available
(where needed)
	

	Timetables displayed
(on doors)
Visual timetable for class
	Timetables displayed
(on doors)
Visual timetable for class
	Timetables displayed
(on doors)
Visual timetable for class
	

	
	Learning Objectives – on display in pupil speak
	Learning Objectives – on display in pupil speak
	

	Personalised Learning Goals on boards
(with pupil photo)
	Personalised Learning Goals on boards
(with pupil photo)
	Personalised Learning Goals on boards
(with pupil photo)
	

	Alternative seating- suitably sized
	Alternative seating
(as needed /suitably sized)
Tables and chairs
	Tables and chairs Alternative seating
(as needed suitably sized)
	Physical aids for individuals or specialist seating, rise and fall tables as needed Consider- table heights, board height, chair size/height. 

	TEACCH station
	TEACCH station
	
	As meets the needs of the individual.

	Continuous provision style
Role play areas
Access to toys and child led activities
	Role play areas
Access to toys and child led activities

	Role play areas
Access to toys and child led activities (as meets the age and needs of the learner)
	

	Mark making areas – available at all times
	Mark making areas – available at all times
	Opportunities for independent and extended writing
	

	Quiet / Time out areas / relaxation areas
Multi-Sensory areas – as meets the needs of the individual
	Not to be used as a ‘naughty area’

	Access to class computer
	

	Displays
Minimalist where needed – to reduce visual stress
Displays to be kept within the perimeter of the board
	

	Access to outdoor areas – with activities provided
	



Other points regarding classroom environment to consider:
Clean and tidy 
Welcoming 
Accessible for All
Access to pens, pencils, paper, books, resources e.g. number lines, cubes, dictionary, sound mats etc...
Acoustic friendly 
Soundfield system working
Felt on chair feet if needed
Fit for purpose
Promotes independence
Promotes curiosity
Promotes motivation
Age appropriate- balance between age appropriateness and developmental stage
Inclusive
Visual timetable
Pupil speak LO
Adaptable /Dynamic
Can the furniture/equipment/ be moved for different purposes or needs?
Immersive- are students invited to immerse themselves in learning?

Timetable Allocations:

Timetables are planned to maximise learning time, with core subjects taught in the mornings and creative topic afternoons.  
All pupils have opportunities to use the specialist rooms in school such as the Food Technology Room, ICT suite, Sensory room, Music room, Large hall, this ensures access to a broad and balanced curriculum with chances for excellence and independence. 
It is expected pupils will receive their full entitlement to a broad and balanced curriculum, the table below outlines the expected time allocated to each subject in each pathway. 
RE and PSHE will also be delivered through combination of timetabled lesson collapsed timetable mornings.
In KS4 there is also time allocated to DofE, TITAN, and Options.
The table below outlines the general guidance for time allocations for each subject
It is important to ensure all opportunities are used for learning such as break and lunchtime which can utilised where social skills and life skills can be practised. 

	Pathway/
Curriculum Area
	Pre-Formal
	Semi-Formal
	Formal

	English
	Subjects will be introduced through an integrated approach, throughout the week this is will include early literacy skills, phonics, early maths skills and exploration and investigative skills. 
	*3-4 hrs in addition to:
Reading session -20mins 3-4xper week
Pupils to read to adult 2xper week
Phonics session –
20mins 3-4xper week
	*3-4hrs in addition to:
Reading session -20mins 3-4xper week
Pupils to read to adult 2xper week
Phonics session –
20mins 3-4xper week

	Maths
	
	*3-4 hrs
	*3-4 hrs

	Science
	
	1 hr
	1-1.5hrs (dependent on topic focus)

	Topic
(Technology, Humanities, Arts), RE
	
	3hrs
	3hrs

	PE/Swimming/ Yoga
	As per provision – defined by rota for specialist rooms/sessions, sensory circuits, horse therapy, 
Farm and Forest schools

	Life Skills, PSHE
	Throughout the day
	20 mins discrete
(Throughout the day)
	20 mins discrete
(Throughout the day)

	ICT/Food Tech (including Life skills)
	Rooms allocated half termly (1.5 hour sessions)






Books:

Pupils are to have exercise books or folders for working in and recording their learning.  For details on marking refer to the school’s marking, assessment and feedback policy.  
It is not expected to have lot of photos in exercise books, photographic evidence of practical activities and learning is to be recorded on the Evidence for Learning App.  
Pupils should be provided with opportunities for independent writing across the curriculum.  
Worksheets should be used with discretion to consolidate learning or where pivotal to the lesson; however they should be avoided if a practical activity can be used instead. 

	Pathway/
Curriculum Area
	Pre-Formal
	Semi-Formal
	Formal

	English
	Folders for all craft and other work - to be sent home regularly.
*Class book to include all subjects.
Pupils have their own book for mark making
/recording as appropriate.
	Yellow lined
	Yellow lined

	Maths
	
	Blue squared
	Blue squared

	Science
	
	*Class book
Exercise book where appropriate
	Alternate blank/lined and
Class book -if desired

	Topic
	
	*Class book
	Lined Book or Folder
and
*Class book – pupils have ownership of this



*Class Books – record the learning which the children have participated in such as quotes, photos, class observations/ tables of results, conclusions, predictions. This does not require a photo of every child, but over the book all pupils should be represented. The responsibility for updating this book can be delegated to a TA or pupil.

Objectives and Success Criteria:

Objectives and success criteria must be shared with pupils in pupil friendly language. They must also be shared with teaching assistants working with pupils. 
It is expected that one overarching learning objective will be set; this may last for a series of lessons/ weeks.  Within this overarching objective there must be differentiated success criteria set.  Some pupils may achieve all of these, some pupils only some; they should be targeted to pupils according to their starting place. Success criteria should be written as “I can” statements, it is expected that these should be (where appropriate) displayed in pupils’ books - either written or on a sticker. Please do not delay learning time for pupils to copy success criteria into books if pupils are slow to complete this.  

Example: This is simply an example and not an exhaustive list of the all the success criteria that could be assigned to this learning objective, these should be tailored to the individual starting places and PLGs for each pupil.

Objective: To recognise the value of digits in a number and apply this knowledge to solve problems.

Possible Success criteria:
I can say how many tens and ones in a two digit number
I can represent a number using concrete objects 
I can represent a number using a picture representation 
I can partition a two (or three/four…) digit number
I can use partitioning to solve addition or subtraction problems using picture or abstract methods
I can apply place value to addition or subtraction problems using a column method
It is not expected to have all the success criteria for one objective displayed for pupils in one lesson.

What a good one looks like (Wagoll)  This can be used a strategy for show pupils the expectation for the end of the lesson.  Demonstrate ‘what a good one looks like’ and display it on a board, flipchart or working wall. 

This policy complies with the statutory requirement laid out in the SEND Code of Practice 0 – 25 (January 2015) 3.65 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf and has been written with reference to the following guidance and documents:

Equality Act 2010: advice for schools DfE Feb 2013 
SEND Code of Practice 0 – 25 (January 2015) 
Schools SEND Information Report Regulations (2014) 
Statutory Guidance on supporting pupils at school with medical conditions (April 2014) • The National Curriculum in England: framework for Key Stage 1 and 2 (July 2014) 
Safeguarding Policy 
Accessibility Plan 
Teachers Standards 2012
This document is reviewed and updated regularly; it should be read alongside Norfolk County’s SEND Local Offer at https://www.norfolk.gov.uk/children-and-families/send-local-offer




Appendix- Concrete, Pictorial and Abstract Written Methods
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